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Introduction

The aim of this chapter is to bring to light the influence of speech genres and activities on the use of referring expressions, in particular 3 rd person clitic pronouns. This study mobilizes a dialogic perspective to explain young children's early abilities in the choice of referring expressions.

It is now well established that very young children contrast emerging referring expressions according to the salient accessibility features of the referent, such as joint attention and previous mention [START_REF] Allen | A discourse-pragmatic explanation for argument representation in child Inuktitut[END_REF][START_REF] Gundel | Children's use of referring expressions in spontaneous discourse: Implications for theory of mind development[END_REF][START_REF] Hughes | The effect of individual discourse-pragmatic features on referential choice in child English[END_REF][START_REF] Salazar Orvig | Dialogical beginnings of anaphora: the use of third person pronouns before the age of 3[END_REF]Skarabela, Allen & Scott-Phillips 2013, inter alia). For instance, in various languages, children as young as two years of age tend to use null forms or 3 rd person pronouns (3 rd PP) when the referent is under attentional or discursive focus, whereas they prefer strong forms (lexical NP, strong demonstratives) when the referent has not been previously mentioned. Moreover children grow to more adult-like uses throughout linguistic development: in languages where the subject is obligatory, such as French or English, 3 rd PP progressively replace null forms. In addition, greater availability of 3 rd PP does not result in a greater number of non-relevant, deictic uses.

While studies on naturally occurring dialogues show convergent results for various languages, experimental settings reveal that children experience difficulties in dealing with perceptual cues when they are not scaffolded by discourse [START_REF] Matthews | The effect of perceptual availability and prior discourse on young children's use of referring expressions[END_REF][START_REF] Serratrice | The Role of Discourse and Perceptual Cues in the Choice of Referential Expressions in English Preschoolers, School-Age Children, and Adults[END_REF][START_REF] Wittek | Young Children's sensitivity to listener knowledge and perceptual context in choosing referring expressions[END_REF].

Studies on narratives also show young children misuse pronouns when introducing new referents or dealing with competing referents [START_REF] De Weck | La cohésion dans les textes d'enfants. Etude du développement des processus anaphoriques[END_REF][START_REF] Hickmann | Children's discourse: person, time and space across languages[END_REF][START_REF] Karmiloff-Smith | Language and cognitive processes from a developmental perspective[END_REF][START_REF] Peterson | A longitudinal analysis of young children's cohesion and noun specification in narratives[END_REF].

These controversial results have been interpreted from various perspectives related to the construction of reference: the textual/discursive competence, cognitive abilities and interactional mechanisms. Some of these approaches are based on the premise that children master, from the onset, the semantic values of referring expressions, and that they only need to develop pragmatic and cognitive skills. These perspectives disregard the gradual nature of the acquisition of semantic values and paradigms whereas, according to other approaches, such as usage-based ones, children start from non-analyzed expressions captured in specific contexts before using them in a productive way. [START_REF] Levy | Words in discourse: a dialectical approach to the acquisition of meaning and use[END_REF], for example, showed that children's uses of causal and temporal terms first reproduce their function in the parents' discourse (i.e. their pragmatic dimension), before grasping their meanings.

Usage-based approaches [START_REF] Tomasello | Constructing a language. A usage-based theory of language acquisition[END_REF] have also emphasized the role of children's experience of linguistic units through input and interaction. However, whereas the statistical dimension of the children's linguistic experience has been thoroughly explored for the acquisition of syntax and lexicon (see Lieven 2010, inter alia), there have been fewer studies on the impact of its socio-pragmatic dimension. Yet children's linguistic experience occurs in culturally defined contexts (formats, Bruner 1985;scripts, Nelson 2007), characterized by their social goals, such as meals, bath, games and play. As [START_REF] Bruner | The role of interaction formats in language acquisition[END_REF] puts it, these routinized activities expose children to conventional ways of interacting, negotiating, and discussing the world, and give them the opportunity to experience both language resources and social relations on a reduced and simplified scale. Our contention is that in these contexts, children experience the uses of referring expressions, which allows them to progressively discover their referential features. Consider the sequence in (1).

(1) Léa -2;2 -MLU= 2.4, Activity free game with toys 1

In a discussion about the child's toys, her mother shows a baby boy In (1) the child takes part in a discussion about a baby doll. She takes up her mother's expression (il est sale 'he is dirty') after having experienced it in her mother's previous descriptions of the doll. The use of the 3 rd PP is not only consistent with the fact that the doll is under their joint attention but also with its inclusion in the ongoing activity. As various authors have suggested [START_REF] François | Problèmes et esquisse méthodologique[END_REF][START_REF] Nelson | Young minds in social worlds: Experience, meaning, and memory[END_REF] "consisting of language and the actions into which it is interwoven" (Wittgenstein 1953: §7).

The entanglement between language and action has also been addressed by two other concepts, akin to language games, speech genres on the one hand, and activities on the other, which highlight different aspects of language uses. For speech genre we refer to Bakhtin's definition (see also [START_REF] François | Pratiques de l'oral[END_REF][START_REF] Wertsch | Voices of the mind[END_REF], for whom "utterances reflect the specific conditions and goals of each [area of human activity] not only through their content (thematic) and linguistic style, that is, the selection for the lexical, phraseological and grammatical resources of the language, but above all through their compositional structure" (Bakhtin 1986: 60). Bakhtin puts forward not only the inseparability of the three components (content, style and compositional structure) but also the close bond of speech genres and activities. On the other hand, activities are "structures of cooperation/collaboration that organize the interaction of individuals with their environment" [START_REF] Bronckart | Les genres de textes et leur contribution au développement psychologique[END_REF]: 100 2 ); they involve language to varying degrees, as a mediating tool for human action and development [START_REF] Vygotsky | Mind in society[END_REF][START_REF] Wertsch | Voices of the mind[END_REF]. 3 Though activities and speech genres are intimately intertwined, they are not merged 4 . Activities are structured by their social purpose (i.e. business interactions, conversations between friends, meals, games), whereas speech genres are regular types of discursive organization (i.e.

2 Our translation.

3 See also the fundamental contribution of [START_REF] Levinson | Activity types and language[END_REF] addressing the relation between speech acts and speech events: "I take the notion of activity type to refer to a fuzzy category whose focal members are goal-defined, socially constituted, bounded events with constraints on participants, setting, and so on, but above all on the kinds of allowable contributions " Levinson 1979: 368). 4 In linguistics, this intricate relationship has also been addressed through different notions that share the view that language use is socially determined and that there are recurrent forms identified and mobilized by the members of a culture (see [START_REF] Halliday | Language as Social Semiotic: The Social Interpretation of Language and Meaning[END_REF] or [START_REF] Biber | Dimensions of register variation: A cross-linguistic comparison[END_REF] notion of register).

narratives, descriptions, argumentation) that can be mobilized in different activities, even though they are, at the same time, shaped by them.

Speech genres entail different ways to structure information and, therefore, contrasted uses of referring expressions (e.g. a narrative involves the maintenance of the referential chains of main characters, while recipes involve frequent introduction of new referents). As such, they predetermine the use and function of referring expressions [START_REF] Fox | Discourse structure and anaphora[END_REF][START_REF] Givón | Coherence in text vs. coherence in mind[END_REF]; for a discussion see also [START_REF] Ariel | Pragmatics and grammar[END_REF].

The influence of speech genres and activities on children's discourse has been mostly investigated in the field of speech acts and of the lexicon ( Jisa 2012). In this chapter, we address the issue of toddlers' acquisition of referential features of 3 rd PP through the perspective of the appropriation of these language games. This influence was investigated in a two-step process: for the first step, the more macroscopic one, dialogic sequences were characterized according to the activity in which participants were involved. The distribution of referring expressions was examined according to their occurrence in these various activity types. For the second step, speech genres were identified and referring expressions were characterized according to the genre in which they occur. Before presenting these results, we provide an overview of the corpus and methods of investigation ( §2).

Referring expressions in a French corpus

Uses of referring expressions were studied in 25 dialogues 5 of 23 French speaking children aged between 1;10 and 2;04 (see Table 1) in various situations, such as snack-time, picture reading, games, and play.

@@ insert table 1 Two kinds of statistical analysis were conducted: a Kruskal-Wallis rank sum test was run to compare the percentage of each referring expression across the three MLU groups; General Linear Mixed Effects Regressions (GLMER) were performed in order to assess the effect of contextual factors on the use of referring expressions.

Successive binomial calculations were performed for each referring expression (as contrasted with all others) to assess the effect of each type of context (as contrasted to all others of the same category). Statistical models are presented in Appendix 1.

The distribution of referring expressions

The age range under study corresponds to a noticeable development of grammatical units, and more specifically of pronouns. In order to capture the influence of speech genres and activities on the uses of 3 rd PP (il(s), elle(s), le(s), la, i.e. 'he', 'she', 'it', 'they' 'him', 'her', 'them'), 6 we compared their use with the uses of three other pronouns (ça, celui-ci, celui-là, i.e. 'this' or 'that', henceforth Strong DP). Table 2 presents the frequencies of each type of referring expressions for each MLU group and the range between minimum and maximum values observed in individual children.

@@ insert table 2

As shown in This lack of significance is related to a wide individual variability. For each type of referring expression, large differences between minimum and maximum values remain similar throughout the three MLU groups. This striking variability suggests that grammatical development alone cannot account for the use or choice of referring expressions.

Uses of referring expressions

Let us now consider how children use these referring expressions. Expressions were categorized according to their referential uses and the discursive and attentional status of their referent, specifically whether the referent had been previously mentioned (DISCOURSE GIVEN), was under the attention of the dyad or part of the activity but had not been previously mentioned (ACTIVATED), was reintroduced after a topic change (REINTRODUCED), or was completely new in the interaction (NEW). A fifth category grouped all non-referential uses (NON-REF), such as labeling, predicative uses, expletives and vocatives. @@ insert figure 1 Figure 1 presents the distribution of referential uses for nouns and the three types of pronouns as well as their global distribution for all referring expressions.

Let's remind that for statistical purposes each category was contrasted to all the other categories and one variable with all other variables. For example, 3 rd PP was contrasted to all other referring expressions and assessed with respect to DISCOURSE GIVEN opposed to all other referential categories and so on for all referring expressions and the three activities. Figure 1 (see also Tables I to IV in Appendix)

shows clear differences in the use of referring expressions. Compared to the three types of pronouns, nouns have more non-referential uses and encode significantly less often discourse-given referents 3 rd PPs are mainly used to refer to a discourse given referent. They are more often associated to this status than other referring expressions.

They are relatively infrequent for activated referents. Demonstrative pronouns (strong and clitic) are significantly more often associated to the latter.. In addition, Clitic DPs share with 3 rd PP the prevalence in discourse-given contexts.

These data reveal a complex picture with great individual variability for the frequency of referring expressions and yet a very consistent functional adequacy, already shown in most studies on reference in young children dialogues. This divergence between high variability and functional consistency suggests that pragmatic competence comes before actual grammatical competence. The question remains how to explain this pragmatic competence when two year old children lack the cognitive abilities underpinning reference. Let us now turn to the contexts in which children experience these expressions.

Referring expressions, activities and speech genres in family dialogues

The contexts of use of referring expressions were studied through a twofold analysis.

The first aspect concerned the interactive contexts in which participants act and dialogue, i.e. activities, and the second aspect, the recurrent discursive patterns that compose activities, i.e. speech genres.

Activities and referring expressions

As our data were not collected on the basis of a homogenous protocol, our corpus contains a wide range of activities. In order to simplify the presentation, the various activities were gathered into three groups, in terms of their aims, main objects and actions.

a) Everyday activities (EVERYDAY) such as meals, bathing or dressing; these may unfold along two (or more) simultaneous tracks (see [START_REF] Goffman | Frame Analysis[END_REF]: the primary interaction (such as dressing the child, feeding and eating) involves speech focused on the main actions and manipulated objects, while, simultaneously, participants can carry out detached conversations on various topics, even on absent referents or past and future events. Examples (4, 5, 9

and 10) give a glimpse of the heterogeneity of these communicative situations.

b) Activities focused on iconic material (ICONIC) in which participants are focused on pictures or other representations, be it a book, a photograph, an illustration, or a drawing. This includes joint picture-book reading (see 3) and board games like lotto or lotto-like puzzles (see 2).

(2) Clément, 2;3. MLU=2.3

The Figure 2 presents the distribution of referring expressions according to activity types. @@ insert figure 2 Figure 2 shows that referring expressions are not homogenously used throughout activities. The generalized mixed effect models (see tables I to IV in the Appendix) assess the weight of activities as factors explaining the choice of each of the four types of referring expressions. Once again, each category was contrasted with all other categories and one variable with all other variables. For example 3 rd PP was contrasted to all other referring expressions (nouns+demonstrative pronouns+ other referring expressions) and assessed with respect to one activity, for example, Iconic material contrasted to the other two activities, and so on for all referring expressions and the three activities. Whereas everyday activities significantly increase the use of nouns, they have the opposite effect on 3 rd PP pronouns and clitic and strong DPs, which are significantly less frequent in these contexts. Games with toys positively affect the use of strong DPs, do not significantly affect 3 rd PP and have a significative negative impact on nouns. Iconic material entails more frequent use of Clitic DPs, and, to a lesser extent, of 3 rd PPs. These various associations between activities and referring expressions could be one of the factors explaining the great variability in the distribution of referring expressions across children.

Speech genres and referring expressions

Activities are themselves multiform with regard to speech. They mobilize various speech genres which present both specific structures and styles. Even though speech genres such as narratives, argumentation, description, and explanation are usually identified as discourse sequences, they are intrinsically heterogeneous. For instance, narratives include secondary genres such as description, explanation, and evaluation (see for example [START_REF] Labov | The transformation of experience in narrative syntax[END_REF] analysis of narrative syntax); argumentation sequences include narratives or descriptions typically used as arguments. In their varied communicative experience, children often face these complex patterns, as illustrated in (3), where the mother displays various speech genres while looking at a picture-book:

(3) 'isn't it rather a pen(guin)?' ANA ++ [gwɛ͂ ] '(pin)gouin' '(pen)guin' MOT bah oui! c'est pas tout à fait une poule.

'well yes! it isn't really a hen' f) EXPLANATION: corresponds to utterances that give (or ask for) the cause or reason of an event or a behavior [START_REF] Veneziano | Functional changes in early child language: the appearance of references to the past and of explanations[END_REF], as well as argumentative moves that aim to bring the interlocutor to a shared conclusion.

In example (9) the mother and child discuss the reason the child does not toast with her mother.

(9) Léa, 2;02, MLU=2.40, Activity: Snack

Léa is drinking milk from her bottle. Her mother has a glass of water.

MOT {on fait} tchin? +++ tchin tchin? 'do we say cheers? cheers +++ cheers?' LEA [e!{fotjɛ}dəlotʃintʃin] 'hé! {faut qu'y ait} de l'eau tchin tchin'

'hey there has to be water cheers '

MOT eh ben! tchin tchin. pour toi c'est de l'eau pour faire tchin tchin avec maman? on boit de l'eau? pas forcément hein:

'well! cheers. for you there must be water to say cheers with mum? we have to drink water? well, not necessarily' g) METALINGUISTIC USES: include all questions, directives or comments on participants' speech behavior or linguistic forms, including clarification sequences as in ( 10).

(10) Ilona, 2;03, MLU=2.58, Activity: snack i) UNCERTAIN: refers to cases when the context does not allow characterization of the utterance.

MOT (…)
Do speech genres influence the frequency of referring expressions? Figure 3 shows the distribution of 3 rd PP, clitic demonstratives, strong demonstratives and nouns according to the speech genres in which they appear. @@ insert figure 3 Speech genres was the fourth variable considered in the generalized mixed models (see tables I to IV in the Appendix) in order to account for the choice of referring expressions. In this case, each type of referring expression was contrasted to all other referring expressions and assessed for the influence of one speech genre as contrasted with all the others. Figure 3 These results show that the use of emerging pronouns is strongly linked to speech genres. Considering 3 rd PPs, the focus of this study, description appears as their prototypical genre. As can be seen in ( 11), this preferred genre does not necessarily reflect the adult's immediate uses where description is subordinated to negotiation. Given these results, it is relevant to wonder why description is a particularly suited genre for the use of 3 rd PP and how this prevalence could explain their early referential features in children's discourse. As [START_REF] Ariel | Pragmatics and grammar[END_REF] puts it, when discussing Biber's data, the statistical distribution could be affected by discourse function, such as topicality. However, whilst, for Ariel, discourse functions explain the use of pronouns in various contexts, the question remains how these pervasive associations are developed in children.

Paradoxically, the close association of 3 rd PPs and description cannot be explained by the precocity of the speech genre, given that description has not been identified as a use of language as early as labeling or negotiation [START_REF] Ninio | Pragmatic Development[END_REF]. Rather, we propose that the explanation may lie in the discursive (or dialogic) position of descriptive utterances. As observed in examples (1, 3, 5 and 11), descriptive utterances often appear as a second move after the identification or the labeling of the referent. Therefore, these discursive moves necessarily concern previously-mentioned referents.

We can thus contemplate the possibility of an acquisition process that goes, as [START_REF] Nelson | Young minds in social worlds: Experience, meaning, and memory[END_REF] would say, from pragmatics to meaning. Children experience various aspects of reference on a reduced and simplified scale through routine activities. They first identify recurrent non-analyzed sequences like 'introduction of a referent followed by a description' which would contain 3 rd PPs. These sequences can be seen as "formats" [START_REF] Bruner | The role of interaction formats in language acquisition[END_REF], which are typically recurrent and yet not completely repetitive. Children learn to contribute with the second part of the sequence through various dialogical moves, such as answers, uptakes or autonomous contributions. This first step of learning is not a simple memorization; it requires an active cognitive participation of the child, to retrieve the common contextual framework of sequences.

Referential features of 3 rd PPs would be first closely linked to the fact that, in the case of description, the discursive move is subsequent to the first mention of the referent, and thus that the referent is already present in the dialogue. Around age 2, the strong association between description and 3 rd PPs could explain both individual variability for the occurrences of pronouns and their consistent use for previously-mentioned referents. Further accumulation and diversification of communicative experiences would allow children to generalize the use of 3 rd PPs to all second position moves in other genres, as we can see in the first uses in narratives in our corpus. Our results thus suggest that children do not learn linguistic units with their semantic or referential value from the onset but that they first grasp how to use them in communicative situations. The constitution of the semantic and referential representation of the linguistic device would come in a third and last stage, when diversified experiences reach a critical mass. The fact that strong forms (nouns and strong demonstratives) seem less influenced by speech genres could be an argument to support this hypothesis. Indeed, as nouns and strong DPs are the earliest forms in language development, they might now be less dependent on original sequences and used in a more generalized manner than emergent clitic forms. This hypothesis is consistent with usage-based approaches and interactional analysis, but needs to be further investigated with longitudinal studies.

  referential devices, nouns, the clitic demonstrative pronoun c-(in c'est, a typical construction of spoken French, henceforth Clitic DP), and strong demonstrative 5 These data are part of a larger corpus analyzed for the research project, DIAREF Acquisition des Expressions Référentielles en dialogue: approche multidimensionnelle, funded by the French National Agency for Research, ANR-09-ENFT-055). The data come from previous research projects (Marcos, Ryckebusch & Rabain-Jamin 2003; Marcos, Salazar Orvig, Bernicot, Guidetti, Hudelot & Préneron 2004; Morgenstern & Parisse 2010; Nashawati 2010; Salazar Orvig 2003). 6 As in other studies (Salazar Orvig et al. 2010; Hughes & Allen 2013), 1 st and 2 nd person pronouns were excluded because their use is influenced by other interactional factors (see Caët 2013, and Salazar Orvig & Morgenstern 2015).

  shows that the distribution of nouns reflects the overall distribution of referring expressions, except that they are significantly less often used for description and for evaluation. Strong DPs follow a similar pattern but they are dispreferred for narratives. In contrast, clitic forms, 3 rd PPs and clitic DPs are more positively influenced by speech genres. Clitic DPs are more likely to be used for labeling and evaluative discourse and less for description and for negotiation. On the other hand, 3 rd PP are significantly more likely to be used for description than for any other speech genre. Moreover, for 21 of the 25 Sessions studied, description ranges from 42% to 100% of the uses of 3 rd PP. Similarly, even though narratives are not very frequent in our observations, children use significantly more 3 rd PPs in this context than in the six other genres. 3 rd PPs are significantly less frequent in labeling.

  

  

  

Table 2

 2 

	, nouns are always the prevailing referring expressions
	(around 50%). Even though MLU group 3 presents a lower proportion of strong DPs
	(7.5%, compared to 14.7% in MLU1) and higher proportions of 3 rd PPs (from 4.5 to
	8.2%) and of clitic DPs (from 3.8 to 11.6%). differences between groups are not

significant. Only clitic DPs grow significantly with MLU (see Appendix table II).

  This study aims to contribute to the understanding of early appropriate uses of 3 rd PPs by French speaking children, from a dialogic perspective. As noted above, previous studies have clearly shown that young children tend to use 3 rd PPs when the referent is Both activity types and speech genres proved to be factors that clearly account for preferential uses of referring expressions. Games with toys entail the use of strong DPs whereas activities involving iconic material involve a more frequent use of Clitic DPs and 3 rd PPs. Everyday activities increase the use of nouns and strong DPs. However, clitic forms are more strongly affected by speech genres than by activities. More specifically, description accounts for 61% of the uses of 3 rd PPs whereas clitic DPs are more frequently used in labeling. On the other hand, strong forms (nouns and strong DPs) seem to be noticeably less influenced by speech genre, or only influenced in a negative manner: nouns are dispreferred for description while strong demonstratives are dispreferred for narratives.

	MOT ils sont dedans. tu les prends	'they are inside. you take them out and
	pour voir. tu me donnes les:	(we'll) see. you give me the: give me all
	donne-moi tous les legos:	the blue Legos'
	bleus.	
	LEA [isɔ͂ u?]	
	'ils sont où?'	'where are they?'
	MOT ben, cherche les.	'well, look for them'
	LEA [isɔ͂ la]	
	The child's negotiation utterances are solely acceptance and refusals without 'ils sont là' 'they are there'
	involving the use of referring expressions. However, she also replies to her mother
	with descriptive utterances which give her the opportunity to actually produce
	4. How can speech genres affect the acquisition and use of referring
	referring expressions.	
	expressions?	
	(11) Léa 2;02 -MLU= 2,40 Activity: free game with toys
	Léa and her mother are talking about a doll
	MOT il est sale là. + regarde là.	'he is dirty there. look there'
	LEA [wi ilesal]	
	'oui il est sale'	'yes he is dirty'
	MOT qu'est-ce qu'on fait alors?	'what do we do then?'
	in focus, whereas they prefer strong forms (lexical NP, strong DPs) when it has not
	A pile of stuffed animals falls down LEA [bɛ͂ . §onɔ͂ ! etu tɔ͂ be § ] been previously mentioned. Undoubtedly, this early ability cannot be explained by a
	'ben. oh non! est tout tombé' 'well. oh no! it all fell!' MOT § hein § on lui donne le bain? 'so. do we give him a bath?' single factor. Without overlooking the possible influence of cognitive development on
	LEA [nɔ͂ ] the one hand (De Cat 2015; Gundel & Johnson 2013), and of dialogue dynamics on
	'non' MOT on le laisse sale? the other (Matthews et al. 2006), not to mention factors pertaining to linguistic 'no' 'do we leave him dirty'
	LEA [wi] 'oui' development itself, our contention is that communicative experiences both in their 'yes'
	MOT à tes souhaits:: cultural and interactive dimensions (Vygotsky 1978; Bruner 1983; Clancy 1996; 'bless you'
	LEA [i:simba kɔmseʒoli]	
	'{i} Simba comme c'est joli' '{ee}! Simba how pretty it is' Nelson 2007 inter alia) form the basis on which this ability develops. We studied the
	MOT tu veux qu'on fasse une	'do you want to build a Lego house?'
	maison avec les legos. contexts of use of 3 rd PPs (compared to nouns and demonstratives) in a two-step
	LEA [wi]	
	'oui' process: through the general social context of activities and through their discursive 'yes'
	MOT-oui	'yes'
	LEA [wi. {isɔ͂ dəda͂ }] components, i.e. speech genres.	
	'oui. ils sont dedans'	'yes. they are inside'
	LEA [wi]	
	'oui'	'yes'
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Appendix

----------@@ insert tables Ia-IVc NB: Raw numbers indicate the total number of tokens for each category of referring expressions 8 One child was observed at 1;10; (MLU group 1) 2;3 and 2;4 (MLU group 2). 9 Table 2 includes also the values of all other expressions (other pronouns, such as possessives or interrogatives, and fillers and null forms) even if henceforth they will not be mentioned.